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Abstract
Faculty internationalize the curriculum to show students the similarities and differences in cultures, nations, political systems, and values. Teaching students to evaluate competing claims and information joins their local heritage with the global context to encourage responsible action toward others. Starting with their tradition ways of processing knowledge in their particular cultural context, students expand their critical thinking and decision-making to consider the larger world as it impacts their personal, familial, and communal lives. Cross-cultural comparisons, research from other indigenous groups, and experiences from worldwide neighbors place them in historical, political, and social communities but with a global perspective. Indigenes learn to appropriate the opportunities afforded by globalization such as international communication, transnational organizations, and rapidly developing technologies, for example, distance education delivery, and integrated financial and trade markets. Because of the global nature of competition, they must develop skills that allow them to function in the world of the twenty-first century. While retaining their own language and culture, they see the larger world and the interconnections. Students gain a broader perspective, benefit from the comparative strengths of other nations, and learn strategies for ameliorating ethnic, religious, racial, and political conflicts.
 
Introduction
Because students today live in a world of transnational agencies and organizations, global communications, and international issues and solutions, higher education should prepare them with the skills and tools necessary to be productive and civically active participants in their local, regional, national, and international communities. One method that faculty may use to help prepare students to adapt to this global community is to internationalize the curriculum, thereby giving them the interest, knowledge, and practice in the affairs of a larger world. The objectives of internationalizing the curriculum seek to develop an awareness and knowledge of similarities in human cultures; differences in nations, political systems, and cultures; and the interdependence of human groups. Further, it advocates valuing the rich variety of people, applying an understanding of global culture, acquiring the tools to function in a global environment, and seeing the interaction of the local and the global, the traditional and the modern.

 

Goals: Attitudes, Knowledge, and Skills
The goals of internationalizing the curriculum address students’ attitudes, their knowledge, and their skills. In the area of attitudes, the methodology helps students to see a need for global education, identify personal areas in need of an enlarged perspective, reduce prejudice and enmities, be sensitive to issues others face, and retain an indigenous identity with a fuller understanding of its significance. In the area of knowledge, infusing the curriculum with a global awareness teaches students to understand the global relations of politics, economy, ecology, culture, and communications; to understand the non-Western perspective; to study the power and process of language; to learn about customs, philosophies, and religions; to gain knowledge about one’s own culture and identity; and to understand one’s own beliefs in the context of other perspectives. In the area of skills, the curriculum should develop critical thinking and problem-solving skills in the students, teach them to assess competing claims and data based on cogent reasoning and clear evidence, and help them to acquire strategies for conciliation and conflict resolution as well as to learn interpersonal skills, to identify ethical issues that might arise in personal and professional international contexts, and to find strategies for helping to solve world problems.

 

Assessment
To evaluate the learning effectively, faculty members should include in their instruction clear measures of performance. Students want to know the expectations for an assignment and its link to both local and global knowledge, so they can meet them and work within the boundaries of the task. Further, the curriculum should build on traditional ways of knowing and consider learning styles, using, for example, the traditional epistemology of indigenous people such as oral-based, narrative-structured, and holistically-understood learning. It should use a variety of assessment techniques including those of peers, faculty, and themselves, including anecdotal testimonies from the students. Both learning and the assessment of it should engage students in authentic encounters to demonstrate newly learned skills. Assessment also should reflect the program’s goals, philosophy, and pedagogy for indigenous higher education.

 

Teaching Methodologies for Internationalizing the Curriculum
Methodologies consider the variety of learning styles that students exhibit and over the semester an application of myriad techniques help ensure that all students understand the course content and learn to apply the skills. The following list suggests some ways that the curriculum may be internationalized without sacrificing the local knowledge and culture.

 

1. Entrance and exit slips with global question (3X5 card or micro-essay)

2. First day writing sample on global issues, current controversy

3. Videotape students presenting an introduction on a topic (agriculture in Third World

            countries, land ownership)

4. Brainstorming on issue (terrorism)

5. Maps (giving context and surroundings) (See Appendix A)

6. Study a word’s history from other languages, examining suffixes, roots

7. Images (transparencies, slides, photographs, websites, art)

8. Reader response chart with cross-cultural text (See Appendix B)

9. Interviews (immigrants, international students, dual identity students, multinational

            company, foreign tourists)

10. Video clips of foreign films

11. Student produced video. Powerpoint on international issue.

12. Inventory expertise on campus (commitment, experience, education)

13. Storytelling—stories from elders, other ethnic groups such as the Kurds

14. Interdisciplinary/international projects/courses

15. Kaffeeclatsch (directed discussion over coffee)

16. Cross-Cultural Collaboration (Appendix C)

17. Case studies/hypothetical situations in other cultures (Appendix D)

18. Games—simulations such as elections

19. CD’s or tapes with music from other countries

20. Guest experts, community visitors

21. Service learning (tutoring in literacy programs, working on the reservation or in an

            IP village)

22. Cultural references as examples

23. Mapping (images of concepts such as democracy)

24. Research (use global issues)

25. Internet (critical thinking and evaluation)

26. Community projects (Indigenous Institute, Davao Museum, IP Cultural Center)

27. Oral histories—ethnography

28. Newspaper articles (Mindanao Times, New York Times)

29. News programs (comparison of values)

30. Field-based education (trip to museum or site)

31. City as Text (studying the demographics, patterns, needs, customs of a village, town            or city)

32. Drama (play from other country)

33. Newsletters from local organizations, IP tribes, advocacy groups

34. Telephone, email, chat rooms, with classes abroad

35. Peer editing with students across the world

36. Readers’ Theater using work from another culture

37. Film festival (international films, locally produced films, student productions)

38. Readers’ Theatre (works form other traditions)

39. Experiments to study people (use APA rules for permission to include participants

 in study)

40. Surveys such as needs assessment for a village

41. Questionnaires for community members, students, leaders, youth, etc.

42. Ethnic celebrations (Indigenous People Festival)

43. Debates from two perspectives (Palestinian/Israeli; Shiite/Sunni, Moros/National

            Government)

44. Biographies, profiles

45. Fiction (local and other culture)

46. Posters, advertisements with cultural values

47. Samples/examples (political rhetoric, fallacies in media)

48. Learning logs (thought, notes, questions, personal reactions

49. Description of organization of a group, a use of space, and a concept of time

50. Response to quotation accepting or rejecting (world leader’s position)

51. Metacognition notes (how reached conclusions or solutions

52. Record of public event (elections, inauguration, and coup)

53. Discussion of intermediate conclusion (a condition in the world) to ask, “Unless

            what?”

54. Predict an outcome to an event (an embargo, retaliation, treaty, strike)

55. Pro/con response to position with list of reasons for and reasons against (Leftist

            position, communist, Socialist, Conservative, National)

56. Fact/value list (list what known to be a fact on the left and what suspected on right

57. Complete open-ended sentences (As a Native American, I value. . . ; I define

            democracy as. . . .)

58.  Use disposable camera to shoot photo essay of village dances, weaving, rituals,

            customs in another person’s tribe or culture

59.  Write about turning points in life (visiting in another culture, starting the university)

60.  Write about obituaries, tombstones, and burial customs in different countries and

            compare them to local traditions.

61.  Synthesize two articles (indigenous/national)

62.  Sequence of why questions (answer why question in a sentence, ask why, answer,

            ask why)

63. Use prop or module (musical instrument, costume, and abacus)

64. Duel perspective of performance or procedure (technician in two countries)

(See Appendix F)

65. Background knowledge probe (Bloom’s Taxonomy of Cognitive Outcomes)

66. Dialectic reading listing gone religion’s opinion on the left and another on the right.

67. Anticipation survey with “Likely” and “Unlikely” (If X occurs, then likely Y will

            occur or if X occurs, then it is unlikely that Z will occur)

68. Silent spaces for reflection and connections

69. Puzzles, riddles, paradoxes to begin day’s topic

70. Interactive syllabi (online syllabus)

71. Life experiences (stories from elders, parents, siblings, autobiographies of world

            leaders)

72. Electronic forums using the internet

73. Field journals of local flora and fauna and other environments where they occur (See

            Appendix D)

74. Study another language (heritage language and an international language)

75. Mythology, legendary character, or ritual (arts, movement, works, architecture,

            music)

76. Imagination (travel across miles and through years; feelings, images, thoughts,           memories)

77. Contrast a country’s antiquity and modernity

78.  Describe process of surviving, adapting, or assimilating into a culture

79.  Study interpersonal communication in different cultures

80.  Identity analysis (See Appendix G)

 

Conclusion
Because students, including indigenes, living in the 21st century will confront the reality of an interdependent world, higher education should internationalize the curriculum to provide students with a global perspective and an understanding of other cultures in the context of their own traditions and to educate them for global responsibility.

 

 

 

 

 

 

 

 

 Appendix A

 

Maps to Give Context

 

 
Looking at the inset, what continent is the Philippines in?

 

What seas surround the Philippines?

 

Appendix B

Readers’ Response Chart

 

Interpret the quotations from 3 cultures to give the meaning and your reaction.

           

Quotation                    Meaning of Quotation                  Reaction
 
	1.

 

 

2.

 

 

3.
	1.

 

 

2,

 

 

3.
	1.

 

 

2.

 

 

3.


 

 

Appendix C

 

Cross-Culture Collaboration

 

 

 

 

•         Tambia morosa from Davao, Philippines

•         August 9, 2006, from Carlos R. Munda

•         Are these common markings for Tambja morosa?  Locality: outer reef wall, 40 ft, Philippines, Pacific, 24 July 2006, reef wall. Length: 1.5 inches. Photographer: Carlos R. Munda, Jr.

 

 

Is this species located in other environments? If so where? What do the two locations have in common? Contact a student or a biologist in the distant locale to learn about the distinctions, patterns, eating, and mating of that species.  If the species occurs only locally, consider why.

 

Appendix D

 

Cross-Cultural Scenario

Read the following scenarios and see if you can identify the problem in each.

 

            George Tailor works as a supervisor for an engineering company in Riyadh, Saudi Arabia. In the UK he had a reputation for speaking his mind and by doing so getting the best out of his staff. At the current project in Riyadh he supervises 12 British staff and nearly 50 Saudi staff. After a few months George has become increasingly frustrated by what he sees a less than effective Saudi team. Their lack of competence and slow work pace is worrying George. What should he do to try and bring the Saudi staff back into line?
•         Publicly reprimand a few of the Saudi staff to ensure the message gets across to them all. By doing so he will also establish who is boss.

•         Pick one member of the Saudi staff to explain his worries to. This staff member will then be used to relay George’s opinions to the rest.

∙     Speak to as many members of staff individually or in small groups, explaining his viewpoint and encouraging them to better their work practice and enthusiasm.

•         Report them to his manager, a Saudi national, and let him deal with them.

 

Appendix E

Cross-Cultural Environmental Issue

 

    

 

 

The Philippine eagle, one of the world's largest eagles, is disappearing due to the loss of its forest habitat.

 

•         From Gary Strieker CNN Environmental Correspondent, Aug. 14, 2000

•         DAVAO, Philippines (CNN) -- In the Philippines, every creature surely fears the airborne predator at the top of the food chain, the Philippine eagle. But even the world's largest bird of prey faces the risk of extinction.

•         Like the American bald eagle, the Philippine eagle serves as a national symbol. Yet it is critically endangered because most of its forest habitat has been destroyed.

 

What measures have the United States and the Philippines taken to save the endangered eagle?

 

Appendix F

Dual Performance/Perspective

 

                                                                                                   Rural                       Urban

	1. labor

 

2. wages

 

 

 

 

 

 

 

 
	1. labor

 

2. wages

 

 

 


 

 

 

Appendix G

 

Identity Analysis                                                                       Name __________

 

Variables to consider in determining your identity:                                 

•         A.   Nationality/Citizenship

•         B.   Religion

•         C.   Country

•         D.   Race

•         E.    Ethnic Background

•         F.    City or Town

•         G.   State or Region                                         

•         H.   Neighborhood or side of town

•         I.     Political Affiliation

•         J.    Birthplace/ or Place raised

•         K.   Family

•         L.   Work/Job

•         M.  Linguistic Group (native language)

•         N.  Tribe or Clan

•         O.  Gender

•         P.   Species

•         Q.   Name

•          

•         Give your priorities below of at least the top five variables that shape your identity as you see it.

•         Priority Order of the Concept.

•         1.

•         2.

•         3.

•         4.

•         5.

 
