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Abstract
A Carnegie Foundation report on undergraduate education in America claims, “A good college affirms that service to others is a central p= art of education.” Service-learning, an educational experience allowing students to participate in solutions to identified community or university needs, promotes further understanding of course content and a sense of civic responsibility. The community-based learning fosters moral, cognitive, and ethical understanding of social issues and people. It connects academic study with community service through structured reflection in three areas: enhanced academic learning, leadership development, and democratic participation. As such it can effectively supplement classroom academics for indigenous students in their critical thinking, problem solving, and civic and community responsibility. For example, reservation projects designed with participation, reflective research papers, and service document learning experiences. Diverse projects meet the variety of learning styles, cultural differences, and varied disciplines as well as build on indigenous knowledge and equip students with traditional skills.  Through t= ask engagement, service learning offers a practicum for the theoretic curricula= by involving indigenous students in their communities’ social and economic enterprises.

 

Introduction
According to a statement in The Carnegie Foundation’s findings, The Undergraduate Experience in America, “A good college affirms that service to others is a central part of education.”  To inculcate a desire to serve in students, higher education offers a component referred t= o as “service learning.” By this, educators refer to an educational experience in which students participate in an organized service activity that meets identified community and/or university needs. The activity allows the students to reflect on their service in such a way as to gain further understanding of course content an= d/or an enhanced sense of civic responsibility. The learning experience should increase students’ moral, cognitive, and ethical understanding of other people= and of social issues. For indigenous students, connecting their formal learning= to their communities strengthens their identity and enhances their interaction in the larger world. Linking all involved parties in the structuring of the service proves critical to the success of the program. According to the No Child Left behind Act 2001 for Indian, Native Hawaiian, and Alaskan Indian Education, service learning refers to a method to link active learning with service for an actual community need. In linking indigenous education with service, it is a method (1) under which students learn and develop through active participation in thoughtfully organized service experiences that meet actual community needs and are coordinated in collaboration with the school and the community, (2) that is integrated into students’ academic curriculum and provides structured time for a student to think, talk, or write about what they did and saw during the actual service activity, (3) that provides students with opportunities  to use newly acquired skills and knowledge in real-life situations in their own communities, (4) that enhances what is taught in school by extending student learning beyond the classroom and into the community, thereby helping foster the development of a sense of caring for others, and (5) that is supported by regular assessment to provide feedback and guide improvement (http://servicelearning.org/filemanager/download/36/title_vii.pdf). For example, a project in Miami, Oklahoma, involves students= in work at Tar Creek Superfund site, a toxic waste clean up site thereby benefiting their community and their educational growth.
Planning the Project

At the core of its purpose, service learning helps students develop critical thinking and problem solving skills, their values, their social and personal growth, and their civic, community, and global responsibility. For example, as a part of its historic mission as a land-grant university, the = University of Minnesota, its American Indian Studies links a service component to academics. Serving Native communities remains at the center of its commitment to service on the reservation and in urban Indian communities. In a northern artic community in Point Hope, Alaska, students learn about weather, astronomy, physics, ice conditions, and wind directions because the village’s survival depends on whaling. Consequently, students learn to make tradition= al boats and driftwood paddles in addition to the methods of navigation in an environment with limited technological resources. In discussions with other students and the elders, students reflect on their learning.

A service-learning program usually has structured requirements to ensure the best learning experience for the students and those they serve and the integrity of the academic courses they are studying. These components require that they attend orientation and workshops; evaluate the best site and group for their purpose; work with faculty, community leaders, and family to develop a coherent and mutually beneficial program; devise or read lessons or plans of action; keep a log describing t= he experience and the date they accomplished it; and write a summary reflecting on the experience.  Although they= can overlap, generally the programs divide into two categories: the charity app= roach in which students volunteer their direct service to social service agencies= or humanitarian efforts and the justice approach which has as its goal the social transformation of students, often involving civic or political action. In addition, students develop values that affect their personal, academic, and professional lives (Chapdelaine 2005).

Reflection on the experience constitute= s a crucial aspect of the program. Students are encouraged to think, talk, and write and their experiences as a volunteer in journal writing where they express their experiences, thoughts, feelings, and observations; in reflective sessions or small group discussions of issues related to the service; in writing portfolios; and/or in in-class presentations. The reflective journal records daily events with a description of feelings and perceptions including the first impressions of service, questions that came to mind, and ideas about events. It also lists action for the next contact in an agenda setting form.  In reflective sessions students meet to discuss their experiences, including their successes and failures, in a kin= d of formative evaluation. They mention difficulties or problems and discuss possible alternatives or solutions giving input to each other gleaned from their critical thinking and problem solving and from their own experiences. If the faculty member requires a writing portfolio, students compile their journal entries, their notes from discussion sessions, and perhaps an essay or report and submit this collection to the professor to demonstrate their observations, acquisition of skills, and learning gained in the service learning.  At the end of the semester student= s often write a formal essay describing their initial assumptions and their learning as a result of the service.

      =
The Essay

To capture the students’ insights learned from the service experience, faculty involved in service learning projects often require an essay at the= end of the semester. The students’ text often begins by describing the project, explaining assumptions they had before the project and lessons they gained from the service, offering recommendations to improve the project, and indicating future plans for service after the semester is completed. Depending on whether the courses are conducted in the heritage or acquired language, = the essay should follow the language of instruction but can be negotiated between the student and faculty member.

The Oral Presentation=

Generally near the end of the semester students give an oral presentation in class offering a description of their= duties and responsibilities, the work situation and environment, and the goals of agency, program, and site. A second part would give the evaluation of the components of learning, objectives me= t, reflection on the agency or program, experience of working in a community setting or t= he overall benefit to both the individual and the tribe or community, self-knowledge, = advice for future students, and an in-depth explanation of the academic knowledge acquired or the supplement to the course content. A third section gives the= integration, noting (1) changes of opinion about local schools, government, agencies, and interest groups, (2) changes= in evaluation of society, the political system, and ways of dealing with social problems, and (3) changes in educational goals, more meaningful class work and reading= s, interest in public policy, and desire to vote or participate in democratic process. =

 

Outcomes for Service Learning

The National Service-Learning Clearinghouse in America reports on research involving service combined with learning to show that students enjoyed having real responsibilities and continued their volunteerism after the formal pro= gram ended. In the planning stage of the service learning experience, faculty set outcomes for those who complete their service. Students gain valuable work experience by developing new skills. Indigenous students may learn agricultural techniques, arts and crafts such as weaving and jewelry making, veterinarian expertise, and knowledge about local flora and fauna as well as medicinal competence by working with local practitioners. In addition, students explore important social issues, both local and global, including such concerns as poverty, HIV, and illiteracy. Through their work they encounter the real world with its problems and solutions and take on new responsibilities and accountabilities. An additional outcome may be that students investigate a career in public service or a professional career as a result of having worked with a mentor or having “shadowed” a civic leader, a nurse, or a teacher.  In this experience, = the professionals or leaders serves as a role model for the student who works beside them for a given period of time initially in an observation role and then in an apprenticeship if the program allows for it. By involving themselves in service learning, the youth depart from campus routines while contributing to the community, particularly an impoverished one that could benefit greatly from the volunteer hours of work and from the knowledge of students in higher education. The young people contribute ideas and energy to their own local environments or to the national or international arenas. In the process they discover, support, or promote an important cause such as the rights of indigenous people. Another outcome results when students break out of the isolation by adjusting to a new or larger community often allowing them to = see others as similar to themselves or as having different traditions but cementing their desire to value their own. Through their service-learning experiences students enjoy their efforts in part because they make a difference in the lives of others, the environment, or the knowledge they impact. =

 

Organizing Service Learning

After more than a decade of service learning participation, best practices suggest that programs start small, for example in one or two courses, that they find key people perhaps starting with people already involved in community service, and that they get help from faculty, administrators, teams, office personnel, and volunteers. The first step is to consider the community and its most crucial needs in order to use the talent and energy to full advantage. Strengthening the student’s community emerges as a primary factor in arranging service sites and projects.  A conscientious planning process also carefully matches projects and students. Program directors and faculty serve as mentors to encourage the students in their work, to celebrate their accomplishments, and to recognize their success, but also to suggest alternatives and even to redirect them if the match does not work. Infused in the overall experience, evaluation and assessment becomes integral to formative learning for the students and for summative improvement of the program and thus for the next cycle of volunteers.

According to the findings of the No Child Left Behind Act = of 2001 component on Service Learning, the service projects prove most successful when the planning includes the following steps:

1.      Canvass the community to understand needs and willingness

2.      Develop agreements for student and community participation

3.      Explain how supervision will take place

4.      Provide information about liability and how problems will be handled

5.      Delineate the obligations of each party

6.      Develop an appropriate service-learning curriculum

7.      Design student materials and orientation processes

8.      Train those responsible for implementing the projects

9.      Connect service-learning curriculum through written and oral reflection opportunities, and

10.  Conduct an evaluation to understand the program’s effectiveness

(http://www.servicelearning.org/filemanager/download/36/title_vii.pdf= )

Service-learning programs gain integrity through systematic applications, documentation, and assessment. Paperwork remains a significant part of the program.

 

Volunteer Acceptance Form

      A volunteer’s acceptance form gives information about the student and should include the student’s days and hours of service, the student’s duties, the community site’s address as well as the site supervisor&#= 8217;s name, job title, and telephone number; Personal data such as the student’s family members, tribe, and languages would be helpful but not required because of privacy. =

 

Learning Plan Information
The learning plan should include the student’s name, the community site, = and a telephone number if available. The learning objectives address: (1) knowledge and

Understanding to be gained, the significance of the experience, and the steps to implement the work plan, (2) skills including the significance of the skills and the process of implementation of the skill building, and (3) attitudes/values with the significance of these as well as the plan for implementing the development.

The richness of options for student learning depends on creative leadership among the administrators, faculty, students, and community participants. Reviewing community needs leads to initiatives that allow students to incorporate their classroom learning with traditional knowledge and practices.

 

Options

The number of student organizations, agencies, organizations, religious groups, and civic programs looking for volunteers offer a myriad of opportunities for students to engage in service learning. Academic service learning may include on-campus teaching, tutoring, or working in labs. Generally 40 hours of community service linked to any course constitutes a fully implemented service-learning component. Students may also offer assistance to international programs, such as Minority Care International; service on the reservation o= r in the community whether surveying needs, gathering data, or working on projects; leadership development operations; aid to health care providers, institutes= and museums, construction, literacy programs, environmental studies, conversation partners with person learning heritage language, and elections or campaigning. Humanitarian service offers support in feeding the poor, attending to health and nutritional needs, or making resources available. In the United States the National Service Learning Clearinghouse offers sample service learning projects for tribal assistance including work plans for some programs underway (http://www.serv= icelearning.org/resources/online_documents/tribal/sample_native_american_service-learning_projects/ ).  For example, Alaskan Natives make science relevant in culturally adaptable ways using local knowledge such as cutting cordwood, firefighting, or investigating herring statistics’; New Mexican students provide historical context = by researching the early Puebloan communities that exist as monuments now; or students in the Fur Seal Islands research fur seal rookeries to explore their historical roots in light of living cultures today. As part of a Learn and Serve program in Tahlequah, Oklahoma, peer clinics teach students about their cultural heritage in activities such as using a blowgun or restoring a Cherokee cemetery. In efforts to revive the Cherokee community, students conduct research or interviews and publish information on their tribe.

 

Guidelines from the No Child Left Behind Act 2001

As part of the No Child Left Behind Act 2001, the United States government linked Title VII for Indian, Native Alaskan, and Hawaiian Natives to service learning. The program enhances education for these students when the service learning= programs attend to the following guidelines:

1.      Reconnect Native youth to their traditions and community

2.      Are culturally appropriate and supported by Native communities

3.      Are youth-driven with all participants having a voice

4.      Address students’ academic needs

5.      Have the same high expectations for all students

6.      Are sustainable and serve community identified needs

7.      Meet high academic standards and equip participants with life skills<= /span>

8.      Allow for experiential learning across the curriculum

9.      Encourage creative expression and celebrate collaborative work

10.  Integrate nature and environmental issues into the curriculum

11.  Include intergenerational components, such as involving tribal elders in the projects

12.  Are research-oriented according to Native definitions

13.  Focus on observation, reflection, and sharing of experiences

14.  Foster self-efficacy among participating youth and

15.     Produce tangible results that are regularly evaluated to advance quality practice (http://www.servicelearning.org/filemanager/downl= oad/36/title_vii.pdf)

 

Conclusion

Service learning offers a particularly beneficial connection between learning and service for indigenous higher education. By integrating the curriculum and culture, way= s of knowing, and needs of a community with service, faculty allow their student= s to enlarge their learning environments beyond the classroom to provide invaluable assistance to their home communities and to the larger world. Students stretch themselves by tackling social issues and learn from these real life experiences. A carefully developed and implemented program of service learning builds on community values and traditions to prepare students for their life work and their involvement in a civil society locally, nationally, and globally.
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